All 12 of my NY Social
Studies Framework

4.3d lessons in one
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lessons here!

This resource is also available in a bundle with
the review & assessment and a file that is just
the student pages for the entire unit for easier
printing. Please see my store for The
American Revolution in New York

Bundle.

™ D S D S D SIS D I NS SN NS SED S SN NN AED GED SED GED AND GED SED GED GED NI GED SN SED GED NN NS SN GED GED NN SN SED SED SED G SED OED BED SIS SIS GED SEN GED NS G S
% 1 T =




ELA

INTEGRATED
LB B

% NO PREP

Build Critical

Thinking

e PRINT & GO =

 NYS SOCIAL STUDIES FRAMEWORK

4.3d COLONIAL AND REVOLUTIONARY

PERIOD IN NY
*

PRIMARY &
SECONDARY

SOURCES
* & &

@ Engaging

Activities

L e ——

e

ANSWER KEY INCLUDED +*

Lesson # 3: The Townshend Act

Materials:
Included with download:
»  Taxes to Tea Note Catcher and Key
» Townshend and Tea Act secondary source text for students
® The Townshend Acts of 1767 student page
# The Townshend Acts — 1767 Colonists Reactions student page & key (has
clippings on it)

Classroom:
+ Colored pencils or crayons

Lesson #1: Unit Anticipatory Set

Materials:

Included with download:
o “Why so many taxes?"” student text
* Optional “coins”™ to use in place of candy
e Ticket to Leave

Web Based:
# Link to the source of the Stamp Act T
hitps://www masshist org/database/vig

tep=1&&pid=2&br=1

From the Classroom:
™ M&Mi — ahaut o handfal €ap anals ot daias
* Small pape
* Alargercu

Vocabulary:
*  Tax — mon

Anticipatory Set: T
“King’s M&Ms" -

https://kristinenannini.com/role-playing-with-am

Alternatively, you can simplify this by having the
student a cup of M&Ms or Skittles (some small ¢4
crown! Throughout the day randomly tax the chil
must pay 2 candies!”. Tax pencils, and glasses (t
everyone is likely to have.

Body: Before starting to investigate the documen
Many will think it was fun (I mean, candy was in
the topic. The goal: they had no say and had to pa
school. 1 start this first thing and teach this lesson
lunch time!

Next read the text about why King George decide
and a brief explanation of the Sons of Liberty and|

Closure: Ticket to Leave

NOTE: 1 tend to focus mostly on The Stamp Act
show that the taxes just kept coming. [ mention t

Lesson #4: The Tea Act

nload:

hd and Tea Act secondary source text for students
News Article — optional primary source

Lesson #2: Investigating The Stamp Act (2-3 days)

Note: This is the longest lesson and is used to really bring home the idea that the colonists were
angry about having no representation. The following two lessons on the Townshend and Tea
Acts are much shorter.

Material:
Included with download:
* Taxes to Tea Mote Catcher and Key (to be used in this and the following two lessons)

| Regis” — the original printed version of the Stamp Act (pages 1 & 2 as
upper right corner)
EE AT e

Taxes to Tea

Causes of the American Revolution

The Stamp Act, The Townshend Act, and the Tea Act
A multi-day, primary source document-based investigation.

INYS Social Studies Framework Standards Met:
4.3 COLONIAL AND REVOLUTIONARY PERIOD IN NEW YORK

*  4.3d Growing conflicts between England and the 13 colonies over issues of political and

SR A YR DY e, RVl R SIS JRUUS RPLSUSE Y SURRE. ¥ SRS RIS PSS I, T

5 of the

* Gathering, Interpreting, and Using Evidence
+  Chronological Reasoning and Causation
+ Comparison and Contextualization

NYS Next Gen ELA Standards Met:
* 4R1Locate and refer to relevant details and evidence when explaining what a text says
explicitly/implicitly and make logical inferences.
4R3In informational texts, explain events, procedures, ideas, or concepts, including what
happened and why, based on specific evidence from the text.
4R6 In informational texts, compare and contrast a primary and secondary source on the
same event or topic.

Learning Targets:
Students will be able to:
1. observe and interrupt historic documents,
2. explain why King George felt he had the right to tax the colonists.
3. name three tax acts that were passed by parliament for the American colonies.
4. describe colonists’ responses to the tax laws.

I have included two covers in case you wish to put all student handouts into a packet. I find this
useful so that students have all of our materials in one place to refer back to as we work through
the Revolutionary War material.




rimary Sources with Analysis - Keys Included

— “For every Skin or Piece of Vellum or

{ The Other Tea ?w J . AR gl GEORG I ML Reghe Parchment or Piece of paper on which will be ...
i 559 STAMI ; written, or printed any Declaration, Plea,

- = Replication... *

The word of the Boston Tea Party made its way to New York City. People were mad! The Son’s of Liberty
found out that a ship carrying twice as much tea as the ship in Boston would be amving at Sandy Hook, They
sent the captain a waming that the determined Revolution of the Citizens would not allow the tea on board his

.." from page 500-504 all the

ship to be brought on land. J . i Woreviry s | ._ : 5 I .. e ! i “For every skin.
) Cndive o = wptis fer, I 12 " uses of skin, paper, vellum, etc. that are being
This notice in the newspaper lets the public m ‘IMM dm - Jﬂ‘? vy - ALY - tal.xed are HSI.Ed and the amount of the tax is
know that the captain was wamed, and he - b e rns f : given. Also listed are newspapers and MANY

would not come further into New York. He types of legal documents.
requests supplies so that he can retumn to

T‘g fbg Pubﬁc’ London. i} . i i OF e Mgei puinn O B O R G 11 0L Ragis s

¥ I "HE by expolicd TEA SHIP ar How is this similar to what happened in ; = ETAMP-AGCT. 08
"'h"“l latt GE';;:’u"d!tﬁ% 1;: Boston? How is it different? ; | ey Reged Septie GEORGIT 0. ‘Rigis- ey ok o T Cot. i D, whieh s s o
1 n i che o C Bl (B L e
Ttrme“ "]‘w.i e iy o e S A& of Parlinment, 5 : e et B “For every Pack of such cards, the sum
;m""f.l'ﬁtmﬁ mll;-émﬂ!_or = . gl e - ey i ot o ik e of One Shilling
et srrival that the in S0t Iy : T 3 " o .
., - g Lo - . o 2 - . wwiry P niind 4 Fumphist, 1+::-<m:‘--_ i - g
mﬂf‘"ﬁpmp mn.-::nfg:ﬁ—; When and where the event took ; » . . e L Az for every Pale or.s“.Ch Dice, the
Hook, The commtter concoiving it u, t place, Sum of Ten Shillings.”
b Lhchi':fc of the city that e fhe
e rty, fgeiicd it to the Gentic. o ; p # ' . - A i . i VL S, oy v ot
man who s to fupply lim with provifions, = Darim TR % L | 3 : e amy Wi on Judh R Hg's e, v D oLl
ard ather nnzﬁuﬁ-. Advice ?uk., wa n,"‘ D outh s $h1p.]undcd b wea 3 g Wi
imnediatcly difbatched 10 the Captsia, e with tea to be delivered in Boston,
a:rf whemever he comesup, care will be - Mr. Rotch is the man responsible
taken that e doct not enter at the eufton- ey for collecting payment for the tea. ] ik | ven. ket of b o P, o which a3 b gl o n Ly - hitps://www masshist.org/database/viewer.php?it
bosifle, and that notime be ot in difateh- . ; ShERe t 1 &pid=2&
S - i -_ L mg_step=1&pid=2

hin.
llhs:}'h:'--‘l'rli(, April 1, 1774

y f 1 ital copy of the book
An Aé of Parliament, 3 in. Read through

Pafled in the Seventh Year of the Reign of Our
Sovercign Lord GEORGE the Tblt&ﬂ What was the “Grand Entertainment” about? st below a few other

Mr. Rotch is worried about losing
all of his money if he can’t deliver CAP XLVL D E L P HI A' D 8 CE MEE K 19- ~ﬂ A “Grand Entertainment” means something
I 1 - the tea. : 5 5
This article explains that the ship will be mm.mwv‘l An A& for granting cerrait Duties in the Brijb h"ﬂ“Phﬂ" we have teCEIVBd thﬂ NGW!- g happened lhzltl the people thought was fun to
leaving Sandy Hook, and when it does Tr sha DRI T | H Colonics and Pla in America ¢ for allow- 4 Slﬂml]!. as ufual H Bnd we l‘la'-"c l]lﬂ ! watch. Effigies made to represent the tax
everyone who is a *friend to this country’
will come out to sec the ship off.
Why do vou think the Son s of Liberry
wanted people there when the ship lefi?

rore, SR 08 CIERred {aiowed o come A W Ll | 8 OALF L L A R / " _,y,.,.r—l?
into port and unload). s T have & . ¥ AT m‘_' i et

Mr, into port and unload) S 1 have jultly incurred the Refentment of 2 .-r._,- ?A.—- oo

A sl

Ctor my Fellow Citizens, from my Bchaviour, Frarl e i
nip § as fet forth in an Advertifement, Of great
him Fuportance to the Publick 5 1 beg Leave to implore the

peecde Pardon of the Publick, :Lllunnp, them that I am truly _ = — - ~ - n
g‘. and forry for the Part 1 have atked ; declare and pro- \(,.__,_ ( P ,/, e ' Th!.' Stamp Achungrcss mct to pian a protesr and responsc to the Stamp Act. They

, Harrifon's lod
m‘mm:im rﬁ:\dr Hlﬂ‘r;'n obfi he could mife that 1 never will again dttempt an A&t contrary g fz.(.. -;- /‘-f :“f; Lo o, wrote this, “The Declaration of Rights and Grievances” to send to King George. In
A j e sy it they let the King know that they are still loyal to him, but they do not believe

eaple zea- =
ve an anfwer till he confulted the tm_llen to the true Interelt af.d Refolutions of a People o ot : ; h
m:gwld atoffice hours nextmomming, ‘Wﬁ ifive Jous in the Caufe of Firtwe and Liberty ; and by : f;;_ﬁ--f—-v’l " Sl ﬁh‘—- f"'“"“ | that he has the right to tax them without representation.

uﬁm On thereturn of Mr. Rote lll‘rd d\l Com- my !'u_tll.uc Conduét, not onlx cnnvinlc: them of my :;‘f;?,:‘: "fﬂ"“-:""g‘:: 3
mittee, to the body with this report, the m“‘;“l Lo f;::"’i‘;:‘;:l;_lz“‘n'l‘:ﬂ;cgdﬁ‘l:;::“f;:5“;;‘f3jc‘°w:‘r‘c-‘r’$ Z ,Ea, e G R et - NO TAXATION WITHOUT REPRESENTATION!
adjoumed to Thuriilay morning at 10 0 E‘l:gc sclp s e "9 into.—befseching the Public in ',t.’:‘e,.,'l o Eabicve A M g "{f o This became a common phrase used in the colonies to express how people felt.
e § Thiir ready devoved, ah.f molt == They believed the king had no right to tax them if they did not have representatives

Ol cdi.t'nr Humble Servant, 2 nd Ente 4 ?:r“' = in the British Parliament.

ALEXANDER RosErTsoN. ¥ . ” ) |

! ; — T g 1 Alfo declare, 'l'iu; the Goods were returned ment s ; '_f PP e g = Due to all the protests, King George did repeal (take back) the Stamp Act, but on
Pm“s'”n be madel B i Pl : back to Philadelphia by the Stage lait Monday, and stof - T &4t lhi: same day the British Parlla.mcnt pa\:.t.d an AL[ (Idw) \talm& lhal 'Lht.y dld haw: |

dominions in Amg g, . o P and that a ( "ertificate of the fame fhall be prr-.l.l..ul Ry A 2 L e ol %

Majesty’s most d the Cologies, by 3 and ope A Zored - :
Britain in parliamd Son-Imp Agreement. 4 thar the Treat foee | __ff'.';‘;.u Deftrefis,

grant unto your M

i it S0 asjonions vl & i, ik b8 Gocgof, 409 What is Alexander Roberston doing in this ad?

enacted, and be it s fllows : —He broughs gy o

with the advice an isCity, Jewellery, and Mat for Ml B i et y? ok -

commons, in this ity : A e E ¥ | In your own words, explain why the colonists were upset about the Stamp Act.
|

8 witnedes of the dETiand., (e

the same, That fro him to floee his Gooe )

seven hundred and Cathas an Arg it sgainft his Cor imittee |

and paid unto his engaged to ufe their Influcnce |
have more than compenfate r the ing Lok aght ‘

fultained by fuffering in com

be, under the dom reccived Gc{x’.l cn.-nt:g.‘l)' w0 Agreen

them, Thi ficr | {

of diftinguil himfell 3s an Enemy to the

berty, obiftinately perfifts in refolving to dif

CGeneat Britain. “An Act for granting and Ipplvmh certain Stamp Duties, and other Duties, in the
Beitish Colonies and Plantations in America...” From Anno Quinto Georgii 111, Regis, pages colonies and piant
499520, !Bmluﬂ rvnnlul by Richard and Samucl Dupﬁ and Green and Russel. 17 t-it

nrg databaseviewar.pl d=Z19&modeslargeBimg step=1&pid
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Full Leson Plan

Lesson Day 1: Anticipatory Set for the Topic

Included with download:

Patriot or Loyalist?

New York State Social Studies Framework:

4.3 COLONIAL AND REVOLUTIONARY PERIOD IN NEW YORK: om led to the

colonization of the re; ecame ork Stz feginni 1 / nial New
k was home 1o

ven if some of the rules are unfair,
and making the principal angry

impli
4R3 |
happ
4R4 |
speci
4Ws

refled

just like the class, they didn't all

Vocabulary-
» Patriot — n colonists who wanted to be free of Gret Bri 1 Rebels, Whigs, es to help
Traitors) rases that let us
s and rifle

an Army with

COMPLETE
LESSON

PLAN
* & K

rge during the Am
15 1o earn mon - -to-date
lormational text. This Name: Diate:

out tl 0 i C ind calling out
e rank Patriot or Loyalist? Two Points of View

he “Patriot or Loy s of View" student respe

BUILD THINKING ENGAGING
V) ASSESSMENTS v SKILLS Y ACTIVITIES

told from a Patric oint of view? Ex

Patriot or Loyalist? Two P

CLE

OR LOYALIST?

Pf“ » TWO POINTS OF VIEW *

Katie's Trunk
by Ann Turner

m- PATRIOT oR Loy,

* TWO POINTS oF v,
b~ ritmior TEW
' nm

ALSE Enpay 4y

PRINT & GO  ANSWER KEY INCLUDED
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4.3d COLONIAL AND REVOLUTIONARY PERIOD IN NY
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PRIMARY SOURCE
INVESTIGATION
w W ok

Let it Begin Here
P
%Sbotbmrd‘}{mﬁtbeWarid

Lesson on the first patiles of the American Revolution for Grade 4
Partofa Revolutionary War Series.

Materials:
Included with download:
« Note catcher & jkey
» Textof Paul Revere ‘¢ Ride by Henry Wadsworth Longfellow. There is also a free
version at getepic.com.
o Venn Diagram o COmpare hook and poemt & key.

Not included with download:
o Let it Begin Here by Dennis Brindell Fradin or anather book/text about the Battle of
Lexington
« “Shot Heard ‘Round the World" by School House Rock lyries -
bnp_'-_'i-_“'_\ﬂ'_szﬂ\onﬂho serock tv/She Lhtml

Vocabulary:
»  Militia -2 citizens' srmy
»  Regulars, yedeoats, Lobsterbacks — names for the British soldiers
« Rehels, patriots — Americans
o Arms/Munitions = weapons

Lesson:

Anticipatory Set: Review previous lessons aboul why the colonists were angry *No taxation
without rcprcsanmion!"}. Review Patrick Henry and others who were calling for independence.

Body: Read the book, Let it Begin Here, 01 2
Revere's ride and the Batiles of Lexingion 3 ag.
« Theauthor introduces the key playq
Note how the uthor provides & tiny
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* NYS SOCIAL STUDIES FRAMEWORK -
4.3d COLONIAL AND REVOLUTIONARY PERIOD IN NY

THE DECLARATION OF
EPENDENCE

INTEGRATED > = & ¥ " PROJCT
S e MATERIALS

BUILD THINKING /) ENGAGING
SKILLS ACTIVITIES

Name:

The purpose of any text is as easy as....

l ersuade
l niform
[ nhertain

What was the purpose of the
from the document and the i

The purpese of the D Wi
becouse in the inform

coloniale ama milinn The purpose of any text is as eas

Heow do vou know? Use details

Whas was the main author of

main auther is The;

When was the Declaration of
The Dedaration of Ind

What ebis we call this special ¢

We coll +he celebrofio

Whis was the main author of the Decloration of Independence?

When was the Declaration of Independence signed?

What do we call this special day that we celebrate each year?

Lesson Day 1 - The Declaration of Inde

Materials:

Included with download:
s “The Declaration of Independence”
+ Transcript of the Declaration of Ind|
+ “Declaration of Independence - Me|
* “Declaration of Independence - Say|
« Cell phone outlines - two provided)

e ey

B-Ddy: Transition into our topic, Read ™7
students, and 1ag the text as directed. N
read a few of the complaints {page 2), m
little more than halfway down the page
have included a “Teaching Notes Versiol
for your state.

=
=y If you have a student who needs a

signer would be a good project

Lesson Day 2 - Virtual Field Trip
Materials:
Included with download:
= Ticket to Leave
Online:
« National Archives - Founding Doay
www arelyives gov/founding-docs/
= Tour of the National Archives by NJ
wwwyoutube.com/watch?vegw-n

Body: Use the two online links to (1) wa

The Declaration of Independence

New York State Social Studies Framework:

4.3 COLONIAL AND REVOLUTIONARY PERIOD IN NEW YORK: European exploration led to the
colonization of the region that became New York State. Beginning in the early 1600s, colonial New
York was home o people from many different countries. Colonial New York was importam
during the Revolutionary Period

NOTE; While there is not a bullet that calls out the Declaration of Independence, it is foundational
to the war and our government.

New York State Next Gen ELA Standards:

4R Locate and refer to relevant details and evidence when explaining what a text says explicithy/
implicitly and make logical inferences.

4R3 In informational texts, explain events, procedures, ideas, or concepts, including what

and content-

rt analysis,

sections and what
ORI Ay D E U Y VYRR AR (E R RS I AU RS U T LR R e, L ey e @ SUmmary version

using text lingo,

Liberty's Kid's Connection: The First Fourth of July, Episode 114, huips:/wwwieachertube.com/
videos/libertys-kids=the-first-fourth-of-july-373800

Vocabulary:
+ Declaration - to declare
+ Declare - tell someone something: to make a statement
+ Independence - freedom
+ Liberty — freedom
Continental Congress - the government of the Colonies/States during the Revolutionary War
Transcript/transcription - a written, printed or typed copy

MNaime Pate
The Declaration of Independdence - eMemorization hallenge!

The lines below from the Declaration of Independence are very famous! They sum ugp
what America believes and strives for. Your challenge - memorize this phrose!

Challenge dead line:

We hold these truths to be self-evident, that all men
ey are endowed by their
‘nable Rights, that among
the pursuit of Happiness.
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4.3d COLONIAL AND REVOLUTIONARY PERIOD IN NY
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BUILD THINKING

ENGAGING
SKILLS V

ACTIVITIES

After completing the text and document talk as a class about the situation Brinch and other
enslaved Africans faced. Revisit the questions from the Anticipatory Set:
* The American Revolution was a fight for freedom. Who was this freedom for?

+ Who might not have had freedom?

* Do you think everyone living in the colonies was free during the Revolution? Why or why not?

Closure: Ticket to Leay|

Liberty’s Kid's Co
v=HIgMOLYOmjA This
try to earn his freedo

Materials:
Included with download:

+ “Enslaved People During the American Revolution” informational text & key

done. + Boyrereau Brinch - One Man's Story - 3 pages (numbered) with keys

Enslaved Persons During the Revolutionary War
Featuring ‘quremu Brinch

New York State Social Studies Framework:
4.3 COLONIAL AND REVOLUTIONARY PERIOD IN NEW YORK: European exploration led to the
colonization of the region that became New York State. Beginning in the early 1600s, colonial New
York was home to people from many different countries. Colonial New York was important
during the Revolutionary Period.

e Students will explore why African Americans volunteered to fight with the British during the

war.

NOTE: The informational text in this lesson discusses why Blacks joined the British in fighting. The
primary source document investigation focuses on Boyrereau Brinch, an enslaved man who
enlisted in the Connecticut Militia ipgadaniaoamhin sadandland it

New York State Next Gen ELA Stan

4R1 Locate and refer to relevant det

implicitly and make logical infereni

4R3 In informational texts, explain

happened and why, based on speci

4R4 Determine the meaning of wor

specific words.

4W5 Draw evidence from literary or informational texts to respond and support analysis,
reflection, and research by applying the grade 4 Reading Standards.

Students will analyze informational text and primary source documents to learn why enslaved
Africans joined the British and American armies during the American Revolution. They will focus
on one man in particular through the primary sources.

Vocabulary:
e Negro - an outdated term used to describe a person of color or someone who is Black or of
mixed race.
= enslaved - being owned by another person and forced to work without freedom or choice.
« militia - a citizens’ army - people who are not full-time soldiers but come together to protect
their community or fight when needed.

One Truth”

“The American Revolution was a fight for freedom” Ask
ras this freedom for? Who might not have had freedom? No

you think everyone living in the colonies was free during the
ave students urn and talk with a partner for 2 minutes, then

it): “Alas! Poor African Slave, to liberate freemen, my tyranis.
do you notice about this quote?” Do not explain yet—just collect

class know that they will revisit that quote and learn a little
learning about enslaved people during the American
mean the same thing for everyone.

anrhycalo cloce aacels ilec bon ol oee o Bt o f...ppnr‘ 'dnll ('.\(p]'gll‘latlltill

he American
rmation about why

effrey Brace, Jeff Silas
order to gain his

(NCH 4110 € e memoir wrinen oy rrenuss about Brinch's life.
Set is introduced and a definition of irony is given. Lead the
conversation about the quote. See the key for support.
rpt of a deposition given by a Silas Stiles pertaining to Brinch/
ing the army. This document has the word Negro in it. | have
ion - it is an outdated term - and talking briefly about how
that is needed.
ervice record cards for Pomp London. Ask the students how we
ments for Brinch - they should point back to page 2, as Silas
Brinch/Brace was also known as Pnrnp London. From there,
e record -seg
dat,anda
'his is a gree
an event or Name:

mation abo One Sentence ... One Truth

his freedom ¥ Directions: Complete the (one) sentence below using at least one idea (truth) from
the informational text, the primary source documents, the quote from Boyrereau

Brinch and/or our class discussion. Use your own words io express your thoughis

rNDTE: One of the primary source documents uses the word Negro, which was in common
usage in 1820 when the document was written. | have left it, as I believe that we don't alter the
words of the people of the past, but rather talk about that language and learn from it. The
definition is in the "Words to Know™, It is an important talking point - how language changes over
time.

During the American Revolution, freedom did not mean the same thing for everyone

If you would like to read the memoir of Boyrereau Brinch, you can do so with a free account

Archive.org. hups:/archive.org/details/blindafricanslav0Qjeff/page/n9/mode/2up.




Name: Date:

Bayrereau Brinch - One Man's Story

KEY - Boyrereau Brinch, also known as Jeffrey Brace or Jeff Stiles, w_us born in West Africa around
: 1742. When he was about 16 years old, he was captured and sold into slavery. He was taken across
the ocean to the Caribbean island of Barbados. There, he was treated very harshly and forced 1o
work.
Later, Brinch fought in the French and Indian War while enslaved on a British navy ship. After
the war, he was sold again and taken to Connecticut, where he was still enslaved.
In 1777, clurmg the American Revolution, Brinch joined the Connecticut militia in hopes of
e e ier for five years. After his service, he was honorably
eedom, He later received a pension from the United States

Enslaved People During the «American Revolution

During the American Revolution, many Even though the British made these
promises, enslaved people who joined

them were not treated as equals. Many

were given dangerous jobs, hard labor, or

people in the colonies were enslaved. Most
enslaved people were African, or their
ancestors were African. Enslaved people
were owned by other peoplg

treated as property. They w

work without pay and could Name: Datel

sold. Enslaved people did n4 )
Boyrereau Brinch - One Man's Story

and could not make choice:
Primary source documents are documents created at the time of an event, by t Name: Date:

own lives.
participated in the events. The document below is a primary source. It was crea : ;
Boyrerean Brinch - One <Man's Story

nere he lived for the rest of his life. He married and had

Name: Date:
Enslaved People During the eAmerican Revolution

During the war, enslaved
made to do many kinds of Stiles, who knew Brinch personally and had first hand information about his se

the American and British ar|

cooking food, cleaning cam
heavy supplies, caring for a
working in fields while othg
fight. Some were messenge
for the army.

Many people, Patriot an
in the British Colonies ensla
neither side was fighting to
Because the war was dange
OUtCome unce! am,ay L=
were not smey wanted
i
I
i

|

enslaved people owned by |
Tee ey left and

Brifish army. One reason th

oifererfreedom was to weg

cause by taking away workg

problems for Patriot farms

During the American Revolution, many
people in the colonies were enslaved. Most
enslaved people were African, or their
ancestors were African. Enslaved people
were owned by other people and were
treated as property. They were forced to
work without pay and could be bought or
sold. Enslaved people did not have freedom
and could not make choices about their
own lives.

During the war, enslaved people were
made to do many kinds of labor for both

1N NE BrITsn COIONIES ensiaved peopie, ana
neither side was fighting to end slavery.
Because the war was dangerous and the
outcome uncertain, many enslaved people
were not sure they wanted to become
involved. Many felt that this war was not
really their fight at all. Enslaved people had
to think carefully about which side, if any,
might offer them a better chance at
freedom.

In 1775, a British leader named Lord
Dunmore made an announcement called
the Dunmore Proclamation. It said that

el Gy

Even though the British made these v ames - f R
s

promises, enslaved people who joined
them were not treated as equals. Many
were given dangerous jobs, hard labor, or
little protection, and some were still treated
unfairly or sent away once they were no
longer needed. Freedom was not always
guaranteed, and life was often very harsh.
The American response to this also

changed over time. At first, many
Americans did not allow enslaved people to
serve in their armies. However, when the

reedom, some

ied about losing

Iver time, some

1slaved men to fight

, Sometimes

eturn for their

BECAuse ol dll tnis, thousands of
enslaved people made difficult and risky
choices during the war. Some escaped and
joined the British, hoping for freedom.

Others fought for the Americans when
given the chance. Each person was trying
to find the best path toward freedom in a
dangerous and uncertain time.

The American Revolution was not just
about independence for the colonies. For
enslaved people, it was also a struggle to
survive and to seek freedom and hope for a
better future.
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‘his l.‘ln-:umem was hand written, and is :

In 1820, Boyrereau Brinch appl
his military pension from the L
government because he was ni

blind. A military pension is mo
the government for his service

in Southbury, in the State of
well acquainted with
name cannot recall) that he wj
slave called Jeffrey Stiles,
Jeffrey - that he then well u
had enlisted in the army to o}
what regiment Jeffrey belonged
recollect, but remember he ..
Hew York near West Polnt - pef
uniform, among the Guard saw
Ahin. +ooJeffirey sometimes was

hallenging to read. A transcription is / What information do we leary

provided. A transcription is when
omeone rewrites or types an original
ocument exactly as it is written to make
i iteasier to read.

iWords to Know:

« Negro - an outdated term used to

Stiles from this document?

The two documents below are Revolutionary War Service Records for “Pomp London”, who we now

know (thanks to another primary source) is another name used by Boyrereau Brinch.

What state did “London”

| Conn. l serve for?

Cam L
To wint time juid
Pay per maiith &
Thne of service
Whiabe thme o how

o time of wrvice..,
Sulmisience, # #77..
Amiunt : month?
Awvt. of pay aidd subsistence

Pay dae 1o sick, alment

How much was he paid a

What location was he near
during Oct - Nov of 17797

| Conn.

evoluilonsary WWar.

Conipany Muster Rall

emnieaiion munwed ilwve jor the month
#
il L

Beoll datead

Appointed
ommissionasd
Filisted

Term of enlistment

Thimwe wissen lask minsdor or »

Alterathons since lsst mis

Cunan|thes (Have we read something Casiialibes

Hemarks

e nt Cupl Nuthan

about this location in another

document? When researching,

having several sources that all
confirm the same information
is important.)

Remark

This is another quote from The Blind African
Slave or Memories of Boyrereau Brinch, Nick-
Named Jeffrey Brace by Benjamin F. Prentiss,
Brinch is telling about many of the places he
marched to and stayed during the Revolution.
Circle the piece of information that is also in the

above document, and in the statement by Silas
~Eoyrereau Erinch Stiles.

enslaved people owned by Patriots could gremema

; : iy
gain freedom if they left and helped the l mlorlmo te\:l that tnfplamx wlay l:'n-.l.we(l
British army. One reason the British i persons might consider joining the British to

offered freedom was to weaken the Patriot fight in the American Revolution using red g
cause by taking away workers and creating
problems for Patriot farms and armies,

describe someone of color or
someone who is Black or of mixed
race,

« Esq - short for esquire, meaning the
man was a lawyer.

“Wo then proceeded to North Castle
uninterrupted, where we continued about
2 months. From thence we marched to Hew
Windsor, where we spent the remainder of the

season. From thence we marched to West Point
and took up winter quarters.”

{ Underline text that explains why joining with
! either side was a hard choice using blue.

Keys Included
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New Vork s Importance During the olmerican Revolution

New York's Role in the Revolutionary War

Durin;

Name:
Why was New Yol
ongestin the and b could attack quickly and control the

1. This mache Ne hle uring the w

v om the left

Mew York C

thyipg
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The Battle of Long Island
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Battle of mnsmm\d ,also Kknown as
the gatile of prookly™ was One of the first
big pattles in the American an\utinn:\ry
war. It h;\ppc-nvd in Augnst 1776, just weeks
after the peclaration of tndependmce was
signed. This batle showed how pard the
fight for freedom would be.

why Did It Happen?
The prinsh wanted 10 ke control of Mew
york City pecause it was an '\m;mrmm port
for wade and supphies: 1f they controlied
L, they could spliit the colonies and
he Ame rical
Wwashingion an
wried 10 S1OP

Who Fought?

o« American gide: About 20
many were farmers and
They were called the Contes

« British side: Abowt 32000 goldiers, plus
Hessians {German goldiers hired by
Pritain} The pritish forces were known
as the pedcoats, and the Hessians were
thelr alties. They had more praiming
hetter WeApons. and a p«m‘ferm\ navy-

;------------

and color code it as hOW

g Text that explain® who was in the battle.
4

%

the baule happ-t‘ned.

ons: After readiny L EO pack through

Ay Text that explains when the pattie happfrncd.

Prate:

The A
prooklyn Height

gritish made 3 clever plan. 5
their army

yoad € alled |

Americans.

On August 271716, the PBritish atiac ked
from two sides. The Americans fought
pravely, but they were \f:\ppﬁd. Many
soldiers Were killed OF captured- 1o was the

jargest patile of the entire war.

After

. D araTe

{5 1t importan®®
The Battle of Lcng\s\m\d showed: o
. The British Were yery Strong. #) of the
pCans eeded hetter fraining i
{ nowed
ship and the
o to fight

x City
tis
for freedom- ish for

who

---------------c-----

L
H
H
:
H
I

H «Why did the British Wi
H s Came
-‘, e

H “hants
:: 't their

ace
ling
__________ 'S
llli‘ltlill“

tih----itd--lo--b----.-iio

these
Veans : My the ce :
L':‘t lhrclur:n,.th.y,_,L,_","y e center of
ife was dar,
5 Very d.
for Patri y differe
atriots - nt and 1
the British who lived in New ‘r(n:u?.h harder
often qo-l;- controlled the city, P, (. saice
seen as . - Patriots were
One major prcg'fmll?s and treated et
saldiers “r_"”“ lem was the qua '«ll'_lfa|]-|:',l
sh soldiers were ofte r;{'l'ing =
n forced
[{§]

live i
in Patriots’
' 5
not w; ts' homes, even if
ant them there if the families did

ELA Integration

Date:

the Battle of Long Liland

Patriot famili
P triot [.{mlll:l:!.i IEmd to give soldiers fo
Im[:I ."L.M to sleep. This pu
. EI-I:‘:\J)EE%USE supplies
,Uus:;:l; .iBrl_lish officers
ous n;(:rcmg families
P e out comple
re high, and r

i yolad fis
o zgled just to meet thej

Patri
Curefur:-li{\:rhu .\‘[.ayed in the city
e ny hid their true beli
e :;n could get them an
e 2 ome Patriots secr
ental Army by '.al'm-in;'l

War. This

ew York

OnCIusIon

New York played am
Revolutionary War, |
location m.‘:d-t' ita prt
w;ilnted. The Battle
British capture of N
course of the war.
t}l:c center of Briti-'
Understanding \I
us see why it Wi-l J
places in Amr'rirl

Mame:
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Lesson:

Materials:
Included with download:
» Commission of Nathan Hale, ¢
by Colonel Charles Web
» “Nathan Hale & Spies’
« “Nathan Hale &
one is lined paper to write the su

Online:
+ Link to: Commission of Nathan

Anticipatory Set:
enjoys spy novels
needed during a |

Body: From ther

'k document L0 Tl
commissions, and that this documer
Captain.

Next, have students read the inform
After reading, work with students to
organizer, then have students use th

Closure: Have students share out th

Formative Assessment: Written suir

Nathan Hale & Spies

NYS Framework:
4.3d Growing conflicts between England and the 13 colonies over issues of political and economic
rights led to the American Revolution. New York played a significant role during the Revolution in
part due to its geographic location.

+ Students will examine New York's geographic location relative to the other colonies...

New York State Next Gen ELA Standard

s ] a i d e cw sirky b lE‘F\"l b[i\‘\
luding what

urce on the same

Liberty's Kids Connection: Episode 116, One Life to Lose. https://www.youtube.com/watch?

Suggested Children’s Books:
» Redeoats and Petticoats by Katherine Kirkpatrick
« Toliver’s Secret by Esther Wood Brady
e The Scarlet Stockings Spy by Trinka Hakes Noble
* Nathan Hale’s Hazardous Tales: One Dead Spy by Nathan Hale (yes, that is the author’s
name). This book is a part of a series.




KEY - Possible «Answers KEY - Possible eAnswers

Name: Date:

Nathan Hale & Spies - Summarize!

Name:

Nathan Hale

Take a look at this document. Record your observations and inferences b
What was the text “Nathan Hale & Spies” about? Let's summarize. Use the prompts and organizer below

to help you get started.

anticle Hathan Hale + Spies

Type of text Title

Date:

Nathan Hale & Spies - Summarize!

Name:

Ixn CONGURES
In the

Nthan Hale & Spies

The Drvecares of the United Colonies of Newe-Haupfbire, Maffachufeess-Bay

New-York, Nesw-Ferfey, Pennfyloenia, the Counties of Nesweofile, Kenr, and §

landy Firginia, Nerib-Carolins, and Seath-Corcling, to .

in the army
hailile invafi

[

charge and

o

Lo

time to time
Congrefy, for
Colonics, or

traft repofed
Nl g

-
+ the dole on the decu
* it is signed by John
* it says, "In Congress
* some of it is fyped o
* Nathan Hale's name id
* it says this is an erd
» it says that Nathan
Captain in the 19" Red

commander is

What do you think t
I think this decument

)
5 Frren _.‘9

Name:

Take a look at this document. Record your

I C

charge and require all  officers and fo
S - , 7]
L 2R
time to time o you (hall receive From 4
Congrels, for that purpelc appoited, o
Colenies, or any otlier your fuperior offiy

wrulk repofed inyou, This commidlion t4

-l 4 _. o #
. ;:h’ e .‘f-rf.

Nathan Hale was an American hero during the
American Revolutionary War. He was born on
June 6, 1755, in Coventry, Connecticut. His parents
were Richard Hale and Elizabeth Strong. Nathan
grew up in a large, religious family that believed
learning and hard work were very important.
When Nathan was fourteen years old, he went to
Yale College. He was a good student and worked
very hard. He graduated with honors in 1773,
when he was only eighteen years old. After
college, he became a schoolteacher in
Connecticut. Teaching was his job before the war
began.

for a volunteer to go behind enemy lines and spy
on the British. Spying was very dangerous, but
Nathan Hale volunteered because he wanted to
help his country.

Nathan Hale traveled to Long Island and New
York, where the British army was staying. Since
he was already a schoolteacher, he used his real
job as a way to move around without drawing
attention. While there, he quietly wrote down
information about British camps and forts. After
several days, he tried to return to the American
army, but he was caught by the British on
September 21, 1776. Papers found on him showed
that he was spying.

What do you think this document is?

The British did
captured spies wer

the auther wjaf’@m/&

about

the spy Vathan Hale's work,

away. Nathan Hale
22, 1776, when he

old. British officers
brave at his executi
Nathan Hale is fam
said to be his last.

“'I only regret that
my country! Histoy
of his exact words,
showed great cour:
the cause of Amerig

Nathan Hale's d
spying could be, b
Washington from
Washington learne
secrecy were needd
important place fo
controlled by the B
American spies we
such as shopkeepe
who blended into ¢
information.

In 1778, Washing
more organized sp
Ring. The ring was
and worked in Ne
Island. The spies us
and invisible ink to
spies sent signals b
clothing on clothes phrases you
where secret mess can use in

Unlike Nathan your
Culper Spy Ring w
and the British nev
group. Their work
information that he
showed how spying had improved since
Hale’s mission.

( e
Brainstorm

transition
words and

summary.

When you write
as they appeareq

4

Action - what is the author doing?

Main idea

Date:

Nathan Hale & Spies - Summarize!

What was the text “Nathan Hale & Spies” about? Let’s summarize. Use the prompts and organizer below

to help you get started.

In the
Type of {

the auther

Action -

Important Details - ¢

When you write your summary, remember to keep it organized and keep the details in the same order

as they appeared in the text.

i i

Brainstorm
transition
“’(}[‘d.‘i You can
use il'l your
summary.

Write a final copy!
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e e ]

Materials:
Included with download:
“The Haudenosaunee During the
The Haudenosaunee During th
h Brant - Tt

Indigenous People and the eAmerican Revolution

Mew York State Social Studies Framework: already done about the
4.3 COLONIAL AND REVOLUTIONARY PERIOD IN NEW YORK: E I,
coloni of the region that became New York State. Beginni
York was ho people !mm many different countries ial New York was |mp:}rl{ml
l.
+ Stdents examine which Native Americans supported the British and which Native
Americans supported the Patriot ¢

New York State Nex't Gen ELA Standardx

s and towns, the people

pmeland, but you didn't
lnq.apl:'ni_-tl anid w :
4R4 Determine the meani 3 . phrases, figurative language, academic, and content-
specific words. ts. This is one really long

= Full Lesson Plans

reflection, a

Students wi

Confede

1 Joseph Brant - Introduction™ and the
uction to Brant and his main reason for

H). Read and discuss, answer the question

ells that Brant went to England in 1776

s the impact of the
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The H audenosaunee During the «American Revolution

Name:

During the American Revolution, the Algonquin people, like the Haudenosaunee, tried to protect
their land and their way of life. Some Algonquin groups worked with the British because the British
promised to limit American settlers from moving onto Indigenous lands. Other Algonquin people
tried to stay neutral, or not take sides, because fighting could bring danger to their communities.
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Oneida and Tuscarora and the Americans
The Oneida, and later the Tuscarora, chose

to side with the American colonists during the
Revolutionary War for several reasons. The
Oneida lived close to colonial settlements and
had built strong relationships with their
neighbors. Many Oneida leaders believed

L . mericans would help

During the American Revolutionary War, the
Haudenosaunee Confederacy, also called the
Six Nations, lived in what is now New York
State. The Six Nations were the Mohawk,
Oneida, Onondaga, Cayuga, Seneca, and
Tuscarora. At first, many Haudenosaunee
leaders wanted to stay neutral and not take

Why did many leaders want to remain neutral at the start of the war?

Date:

Letter from ?orepb Brant - Introduction

Name:

In 1776, Joseph Brant traveled to London, England. While there, he met with British
government leaders and King George 111 Joseph Brant went to London to speak for the
Haudenosaunee people and to explain their worries about the war and the loss of their land. He
wanted the British king to protect Haudenosaunee lands and take their concerns seriously.
During his visit, many people in England were interested in him, and his portrait was made while
he was there.

On the next page are excerpts from a letter to the British Secretarv of State Lord George
Germain written by Joseph Brant in 13
available online; it is stored in an arch
transcriptions made from the original
types an original document exactly as
available for study.
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Superintendent” was a government w
relationships between Indigenous nat
Indigenous leaders, made agreements
alliances. Their job was to protect thei
the two groups.

Questions: After reading the le

information in the text to help yuu.
» What “great Lake™ did Brant actually cross?
® * Who is Brant talking about when he writes, “our Father, the Great King™?

Spelling! Spellings of some words have
changed over time, Write the correct
spelling for these words found in Brant’s
letter. You might need to read the word in
context to help you
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eAlgonguin Pegple During the eAmerican Revolution

During the American Revolution, the Algonquin people, like the Haudenosaunee, tried to protect
their land and their way of life. Some Algonquin groups worked with the British because the British
promised to limit American settlers from moving onto Indigenous lands. Other Algonquin people
tried to stay neutral, or not take sides, because fighting could bring danger to their communities.
Many Americans wanted more land and did not always respect Indigenous rights, which made some
Algonquin leaders distrust them. The war was very hard for the Algonquin, because no matter who
won, they often lost land and freedom in the end.

Unlike the Haudenosaunee, the Algonquin did not have one single famous leader who represented
all of their people during the American Revolution. Historical sources explain that the Algonguin
lived in smaller communities, and each community had its own chief, with decisions made by local

1an centered on one
'rent choices about
vhat they believed

nade their

Impact of the War on Indigenous Peoples in New Tork,

After the American Revolution ended, both the Algonquin and the Haudenosaunee peoples faced
serious hardships. Neither group was invited to the peace talks that ended the war. When Britain
recognized the United States in the Treaty of Paris, new borders were drawn that allowed American
settlers to move into Indigenous lands. This affected the Algonguin and also the Haudenosaunee,
whose homelands were now claimed by the United States. Many Haudenosaunee communities were
already damaged during the war, and after it ended, they lost even more land. Some Algonquin and
Haudenosaunee people moved north into Canada, while others were pushed onto smaller areas of
land. within the United States. Even though the war brought independence to the United States, it
brought loss and hardship to many Indigenous nations,

settlements and had strong relationships

Key Idea

with their neighbors.
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Letter from oseph Brant - Primary Source

The State of New York With Its Counties, 1788 - New York State Archives Partnership Trust
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The Turning Pomt of the War

What is a turning point in history?

The Americans win the
Battles of Saratoga.
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The Battles of Saratoga - Where in the World?
8 This map shows the area where the battles took
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The Battles of Saratoga -
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hattles during the American Revolutionary War.
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The Battles of Saratoga - The Swrrender

The camera wasn't invented until the 1840s, 5o there are no photographs of the American
Revolution. After events happened artists often would depict them in paintings and other artwork,
The painting below depicts the surrender after the Battles of Saratoaga. It was painted by John
Trumbull in 1821,

ted?

)eaple in this painting are.

gl Who do vou think this man is?

Vhy do vou think this? _

reading, go back and underline the text
nswers cach question. Use the color
ey,

" Who? red ‘

When? blue *
Where ? yellow
range @

reen

o o e o

Name:

Name:

The Battles of Saratoaga




West Paint & Benedict Armold
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New York State Social Studies Framework: Name:

2 N Ys Soc IAL STU D I ES FRA M EWORK ] 4.3d Growing conflicts between England and the 13 colonies over issues of political and economic
rights led o the American Revolution. New York played a significam role during the Revolution, in

4R3 Inink ational tex cplain eve % a ; : . -
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e ] comparison, cause/effect, and problem :
A = the map title
\ x \ \ v i S = a river tithed “North River™
E — \ - - ; Vocabulary: th
| i : * the compass rose
5 g & traitor - a person who betrays his coun) aeE :
v R H f = markings on the land
o + treason - the act of betraying one's cou s
Y Y : + letters and numbers on some of the markings on the land
i = » fort - a fortified place occupicd only byl Jahel i e West Polit. Cocatitition Tilad: ato
| i rampart, redoubls and parapet = labels on the map - i.e. West Point, Constitution Island, ete.
A by + fortified - made stronger or more secu :
' b, 1 MNext ask students to make inferences - take what they already know and what they sec on
—_— )
Materials:
+ West Point is on the west side of the river.
Liberty’s Kids Connection: Episode 32 “Ben + West Point is built w.lwrr there is a bend in the nver.
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Name:

ELA INTEGRATED : PRIMARY ; West Point & Benedict eArnold
MAI N ID EA : so U RCES j During the American Revolutionary War, West Point was a military fortification built by the

American army. It was located on a high, rocky hill next to the Hudson River in New York. Soldier

' ' I - I I ' ATVE Sl e lived there and used the fort to protect the river from British ships and soldiers.

The Hudson River was very important during the war. It was like a highway that helped move
soldiers, food, weapons, and messages. If the British controlled the river, they could cut the Amer
colonies in half. This would make it hard for the colonies to work together and fight the war.

West Point was placed at a sharp bend in the river. From the high ground, American soldiers cg

see enemy ships coming from far away. The Americans built strong forts and stretched a huge iror
J EN GAG I HG J B Ul LD chTICAL J chain across the Hudson River to block British ships from sailing through.
ACTI VITIES TH I N KI N G MAP A NA Ysls General George Washington believed West Point was the most important place to defend. He s

that losing West Point could cause the Americans to lose the war, Because of this, he made sure
soldiers were stationed there and that the fort was well protected.

At one point, an American general named Benedict Arnold planned to give West Point to the
British. Earlier in the war, Arnold had been a brave soldier and helped win important battles.
However, he became angry because he felt the Continental Army and Congress did not respect hir
He was upset that other officers were promoted ahead of him, and he was also deeply in debt. Beg
MEihio b ald ot aaniestad hio Ruitish and dogidad o batianthe b auinan cause. A person
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