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What Makes Writing BIPs Tricky?

Many behavior plans fail in real classrooms—not because
teams don't care, but because the plan is missing key
pieces staff need to implement it consistently.

When the steps aren’t clear, the plan becomes just
paperwork instead of a usable support.



Why Many BIPs Don’t Get Implemented

(Even When They’re “Done”)
.

Y>> Strategies are listed, but not taught or
supported.

Y>> Data plans are vague, so no one knows if
it's working.

>> Exit criteria is missing—so the plan goes on
forever.



How This Resource Supports Stronger BIPs
s

Shows what strong responses look like for each section
(not just what to fill in).

Keeps the plan tied to function—so strategies match the
“why” from the FBA.

Builds in a structure for implementation, training, and
follow-through (so staff can actually use it).

Includes exit criteria so teams know when to review,
revise, or fade supports.
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Structured Templates That Support
Clear, Implementable BIPs

> Organize all required BIP components
in one clear, consistent format.

> Embedded prompts guide the
translation of FBA findings into
actionable plan components.

> Support clearer decision-making
around strategies, supports, and staff
expectations for implementation.

[summary/Functional Wypothasis
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Optional Fidelity Check Template to
Support Consistent Implementation

> Tracks whether strategies are actually being
implemented — not just written into the plan.

> Supports objective monitoring across multiple —

{

BIP components and strategies. + Sich

g
i
i

> Creates clear accountability across staff, C N E=
classrooms, and settings. 3

> Summarizes implementation integrity in
one clear snapshot for team review.
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These BIP Templates Are Built to Translate

FBA Findings Into Daily Classroom Action
e B"nmWMAMNMMMNnpSmM sl .,.,_e_e_—e—eeLL

> Aligns intervention >> Turns data and
strategies directly to FBA hypotheses into
findings actionable team plans
Y>> Connects behavior goals > Supports ongoing
to real instructional and adjustment as student

environmental supports needs change
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Step-by-Step Guidance for Each

BIP Component

* Acsdami: [sformatien

[Etadest Information: o Grade, stazdardszed tast sooom, revals on teacher-made et etz
{ame: Teaches:
rade:

avoid) in each section of a Behavior e
Intervention Plan.

> Explains what to include (and what to - ———

*  Bahaveee Dats Grapha
o Conpides peatterplet of other dasa that dhowy the Sequancy, duation o other
relevant measure 1o give 2 cbear pictore of what bebaviors are occourring a0 szhool.
o Graphs froe data collested duving the RT] process cas be med 1o form your
baseling

Foar the preniew componsss write 3 bref descriptica of the sesdent [nclude mfrmabion meb as %
*  Why is 20 FEA bring writie=? o Available Resomrces .
+ When did the preblem first appear? . .\r.n.!.;, of Data Lc!IL‘.:: tiom (free) I

. . . +  Fros seisezes that dasesthan the meat commesly o st
*  Describe the come of the behavier over the past days‘weeks months vrears olbbiine math nct sy e mbah i bass fim o
situation

+  Bshavior Moahoriar Dats Ferog asd Craphy (ow-coat)
o  Duta collection resources to voit all pesds, from daily point shests,

0 babanser praghing fee Beguency, duratien, intercal, stz
. == HID L or dwis sver b,

FBA Isterview Forms
& I=-depth functcmal bebarvior asssssent imterview guesitons for
pasesty, taxcha, a=d pesdente

»  Fsuctional Bebavier Assessment Graphing [T re— -
» Avscemtsally creaies 10 different graphs inchoding trpas of oSS ashon Toweand Pacple
St v createn Erap < s o Towsrd People: Studdent has & history of

profiem bebarvior (a1 veen abave), bocation, instraction fype, et 4 e Vit M s ok e gy
5 \ whwte P
V I I I I i i Per i a0 effon lngallputJ:Imrm.ln':::.\ﬂll“ltl[: I‘u:d bty
- x Ll Curred toward adults when
they Intervened to stop Student froen engaging in unsale behaviars in an etort to avold

« FBA Templais a3 atiention.
¢ Ediabls FEA Templats o :

#  The Componests of 3 Functional Bebavior Assessmest, an 11- L "“__ - *:W‘Wﬂ" Towand Dbjects.

pagw documens explyining how to do 22 outliming axch of @ When faced with a situation that he perceimes a

Feudent vl somatines exbitsn
the Beseiiisy stmponisty ¢ i Bhyical aggression towied obieer
. Micking walls or Eakbes or theow S, Such 25 hittieg o

examples to strengthen clarity, e

Summary Functional Hypothesis
& This section ibould match or relate clowedy bo e Summany Functonal Hipetbesis

5 acviers, either acadesmic oe sovial,

* Areplacement behavior is the behavior you want students to extubit in place of

the oy v o i
section in the Fesctional Bebavior Asseaament Ax viated above, if e target behavicn ‘ul:::\:::ft:z::tz‘ e Mitainate. The raplacement babavs F et mest dhe same

[ ]
Bove changed simes the FBA was writien but tha fnetion remassg the saene, you eam roblem behavior in order to be effective,
- rpdyte the behauier intervention plas without deing 3 sew FBA. Howwres, i the o Poraxampia, if the f ) _
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exputher 31l of tha available dats te axy WHY thae bahavies sppaaes to be cesumsg 4

In this section, be sure to address each function of

each problen behass i
Femamber that a behanior can have more thas one function. For exampls, “Durmg math abovn with 3t least oae abiermative ‘replacamant bahaicr. = Viok idertified
eims, Ban hits aed kieles othar ehidies in an amempt to yveid the b and gads adule R s
atestion.” *  Remenber that any abtermative replac vior ox 5
gkt in the Educative sw.mz:?h”u‘im;mmﬂw bere thould ke explicithy

behaviar, we muase actively teach the bebavior we are hnpm:'::::. I.::-‘:.:_w s chgd

& As shown in the wxamplas below, thers is more
3 thar i i
bebiaviors, 5o feel free to mrite them o a way that mﬂﬂl re}mb;:j::;:?:;:ﬁcum

& Examples:

. R.“huﬂamblmm;nmulw -t " Po—
thaiz Band and wait quietly 1o b;?cslidmml_ﬁl = dtndent will aine

elps translate the FBA findings into
concrete strategies staff can
implement consistently.

o Studemr wrill Tequant that peers stop saying or doisg thingy that are
upsetting him using a calem tone of voics ad nespectial language (meeting
by need for eszape} and seek 2dult axsistances = this does not work,

* Studenr will request a break er 3 walk (v " ;.
3igmal) whan ba s Fenling worat [:m:)ubaﬂ} o with a predetermined
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Sources of Data

Clarities which data sources should guide BIP decisions and updates

Models how combining
multiple data sources
leads to more targeted,
defensible intervention
decisions.

Clarifies which data
sources provide the
strongest evidence when
selecting interventions.

= sharior Intervention Plan
nation of Components

complated

Shows how to move
beyond single-source data
so plans are not built on
assumptions, anecdotes,
or incomplete information.

Examples demonstrate
how stronger data
Improves strategy
selection, team
confidence, and follow-
through.

*  Bahavior Support Raguest Forms
& Requests for help from a teacher assistance teany MDTMTES team or from a
specialist or mxberventionsst in your district.

*  Discrpline Data
@ Comsider classrocm data as well 23 office disciplize referrals,

o When going cver discipling data, sometimas there are multipls behavicrs fousd
within oo wrbe-up. Teackhers mav be forced 1o choose one behavier o “code™ thel
incident, 10 read any anecdotal evidence that may be available to be mare you are
sesing all of the behaviors that teok place within each incidest

¢ Babavicr Screening Tools (There are othery 2 wall, It & suggested to we caly cne)
@ Available Resources

= Functional
* Queition

+ [EP

& Look for information from past [EPs discussing behavioral difficulties in class or
evidemce that the bekavior iy interfering with academics. Goals as well a3
conference mesting notes can be wweful.
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Target Behaviors

Claritying What Will Actually Be Monitored and Changed

Clarifies how to translate
FBA findings into
measurable, observable
target behaviors that can
be reliably monitored in a
behavior plan.

Guided examples show how
to avoid vague labels,
opinion language, and
“mind-reading” so behaviors
can be tracked consistently
by any observer.

Behavior Intervention Plan
Explanation of Components

Supports prioritizing the
behaviors that will have
the greatest impact on
safety, learning, and long-
term change.

Walks through narrowing
focus to 1-3 meaningful
behaviors to prevent
scattered, ineffective
intervention plans.

© TheResponsiveEducator



Summary/Functional Hypothesis

Why Do They Keep Doing That!?

Models how to translate Shows how to integrate
FBA data into clear, setting events, antecedents,
defensible hypothesis = W— behavior patterns, and
statements that directly ~ E———" maintaining consequences
guide intervention e into one functional
planning. — summary.

*  This section should match or relate closely to the Summary Functional Hypothens
section in the Functional Behavior Assessment, As stated above, if the target behaviors

update the behavior intervention plan without domg a new FBA. However, if the
i urrent behavior is different from what was name 1]
that a new FBA should be completed.

ts (triggers) for the
1 is where vou pull

.!obeoeahing.

Supports identifying
multiple functions when
supported by data —
avoiding oversimplified
conclusions.

Examples highlight
common errors and how
to strengthen weak or
incomplete hypotheses.
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Target Behaviors

Updating Relevant Context for Ongoing Decision-Making

Guides teachers in pulling
relevant background
information from the FBA
while updating changes
since the last plan.

Helps filter out noise so
only factors that impact
current behavior and
intervention decisions are
documented.

© TheResponsiveEducator

Models how to
summarize evolving
medical, academic, and
contextual information
clearly and professionally.

Real examples show how
to synthesize reports,
attendance, and
intervention history into
usable updates — not
copied or outdated data.



Replacement Procedures

Replacement Behaviors That Match Function

Shows how to select replacement behaviors that
meet the same function as the problem behavior
— not just more compliant behavior.

Helps to prevent common mistakes, such as
choosing replacement behaviors that do not s
actually reduce the motivation for the problem e

e sure o address each function of each problem behavior identifiad
above with at leazt ona altemnative replacemant bahavicr.

* Remembar that any altamativa’replzcemant behavior outlined here should be explicitly
taught m the Educativa Stratesies Instructional Procedures saction. If we want to change
behavior, we must actively teach tha behavior we are hoping to zee instead.

behavior.

* Az shown in the examples below, thera iz more than one way to write the replacement
behaviors, 2o faal free to write them m a way that makes the most senea oy

o

o Examples:
* Rather than blurting out as 2 way to gamn adult attention, studerr will rajze
their hand and wait quietly to be callad on,

nt will raquast that peers stop saymg or doing things that ara

Examples model clear, realistic replacement T e
behaviors that staff can consistently teach and
reinforce.

= Studerr will raquest a break or z walk (verbally or with a predetermined
signal) when he is feeling upset (2scapa).

© TheResponsiveEducator



Proactive/Antecedent Procedures

Preventing Problem Behavior Before It Starts

Shows how to design proactive strategies that
directly address the triggers identified in the ——
FBA — not generic classroom fixes.

Guides teachers in selecting practical e

mterchanzeably. The terms re er to the things that we can put into place befors 2
problem behavior oceurs to reduce the likelihood of the bahavior OCCurTing or reduce
the severity of the behavior if it doas ocour

environmental, instructional, and schedule EERmmmmee
supports that keep learning moving. fr

22 from them, and he chers to regain instructional tim Tously sp
aling with ehavior

OmmE examp) ofaue:edentmanjpulaﬁnnsmalm seating, consistent rul
and expectations, coo VI resources, availability o fidzets, focns supports,

Pportunitizs for movement, non-contingent positive attenti fiaring choi
predictabla routine, pres rrection, visual supports, and transitic upparts. What
¥ou chooss to suppo, ur particular student dapends on chavior an
function that it is sery T them

Examples model how small, intentional
adjustments can reduce problem behavior )
without relying on constant correction or

removal.
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Instructional Procedures

Teaching What to Do Instead - Not Just What to Stop Doing

Shows how to design instruction that
explicitly teaches the replacement
behaviors in the plan.

Guides selecting appropriate prompting,
modeling, practice, and feedback based
on student needs.

ar and/or at 3 more appropriate time

I I i i 1 zies by considering
: explain the plannad implementation of m_ﬂ.h'\wlhanzl strategies n ring
s i T wherg, where, and how will they be taught, and who will be

Examples model clear, teachable R

procedures staff can implement
consistently.

© TheResponsiveEducator



Reinforcement Procedures

Helping New Skills Stick

Helps choose reinforcement that actually

matches why the behavior happens and what g
skill the student is learning.

* Re

Reinforcement Procedures e : e
= s very i :
« The Reinfoscement Procedures muant;_‘;:.r:dr gauinfum.'i-‘ﬂlﬂ o et finds it

Shows how to clearly describe when and how e
reinforcement should be used so everyone EEEEEeammen |-
follows the plan the same way. T

£ thizmk of it in this way for sudents 28 well, Whatever trgat proklum

behavior yoa are vorking a-c—chmt is providing m_m-!hm;m the shadest, :Lo
ndurwin_ﬂ:n' wouldn't kesp domg 1. ‘-_‘.'luﬂd to J_nnnduu replacement

behaviors that will neet the same meed (same function) and akso make it -
enticing for the student to o vrilling fo try something sow by offernng 2

reinforass that matters to them. J

Examples demonstrate how to slowly reduce R ——

i it taed clearly what is required and how
4o eamm what they want. They need to understand that whether they eamn the

reanforcer or not i based entively on thedr chotces 2ctions and mot oo bow the
teacher feels about them.

o Ifasudent's plas sayvs that be will sarn 3 break of ten mizutes to play
° ‘baskethall if he is able to koeep his hands to himelf all moming, keeping bis

reinforcement as the stuadent pbecomes more B e e e e |
privilege. Do not say, “You kept your elf, p do
veur wark and vou talked back 1 tgette
Thasr roer ts mot based on s onby gt
behavicrs being addranad = the BIP,

[ ] »  Daotermine the Schedule of Remforcement and Delivery System: How frequently can

I n d e p e n d e n t b student earn the reinforcer?

.
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Correction Procedures

Responding to Behavior Without Escalation or Power Struggles

Shows how to define clear, consistent responses to
problem behavior so staff are not reacting in the
moment.

Guides teachers in choosing correction strategies
that reduce reinforcement of the problem behavior
while maintaining student dignity.

Examples demonstrate how to respond calmly
and predictably without interrupting instruction
or escalating power struggles.

© TheResponsiveEducator



Crisis Plan

Clear Procedures for High-Risk Situations

Provides a structured way to define staff
roles, safety steps, and de-escalation
procedures during high-risk behavior.

Helps ensure crisis responses are
consistent, documented, and aligned with

school

Examp
plans t

policies and team expectations.

es show how to write clear, actionable

nat reduce confusion and improve staf

coordination during emergencies.

srhaation arises.

Crisis Plan 4‘
. i i foeus of 2 BIP is to be proactive in handling napp copriate beha

‘érr?i:gh:\m“ active phuha it cutlines hzt will happen if the sto dm:tuh:bm
bahavior that pe 3 dasger to themuelves or others.

mw ocowred. Tt focuses on

* Thisp ha '-h stape uhn;&:a!h! Y .ndmnlmﬂ qxudupo apyroach
viopping th 7. A Crisis Plas iz 1ad ozl as 2 last mm an EmATEEnCY
md focuses nr.medu‘l slimination of danger 5“51*!“"

isnmtlu ame :Sxf!\ Dlan Safety Plans ase put m place & to mIngane

' Phn always, these|
ential safety Jiues v g specific fkn Often, but not always,
tbpi:n.\uk 'rm for b:::m in gem nledm:zﬁo n and are written by administration. A
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Implementation/Training Resources

Supporting Consistent Implementation Across Staft

Provides clear
documentation for
how the plan should
be implemented
across settings anad
staff.

Helps prevent drift,
inconsistency, and
“everyone doing it
differently” over time.

Supports onboarding
new staff so the plan
stays consistent even
when teams change.

Includes staff training
and sign-off tools to
support accountability
and sharead
understanding.




Data Collection & Plan Monitoring

Using Data to Guide Decisions - Not Just Documentation

Provides guidance for
reviewing trends over
time so teams know when
to adjust supports, fade
interventions, or intensity
instruction.

Clarifies what data should
be collected to directly
measure whether the
intervention is working.

Models how to align data

ith t t behaviors,
with target benhaviors Supports data-based

replacement skills, and . o
. . decision-making instead
reinforcement strategies e , | ,
TSR, of relying on impressions,

° * Progress Monitoring for IEP Coals- Bebavior and Academics
— | l O I S‘ O | I | l ‘ ‘ ‘ o  Not zure w] of data collection you ? Take a look at my FREE
ures that will walk you through varicus types of da ! hew to wse
Kin

Reson vill walk v vpas of data collection,
them, and which types of behavior each data collection niethod is best suited to.

e anecdotes, or one-time
observations.




Exit Criteria/Plan Dismissal

Knowing When and How to Fade Supports

Connects exit decisions
directly to progress
monitoring data and goal
mastery — not subjective
judgment.

Guides teams in defining
clear, measurable criteria
for when a behavior plan
can be faded or dismissed.

Helps prevents plans from
continuing indefinitely
without evidence of need
or benefit.

Supports responsible fading
of supports so students
maintain skills with
increasing independence.




Designed tfor Real-World BIP Implementation

Supports clearer team communication and
consistent implementation.

Reduces confusion when turning FBA information
into practical intervention strategies.

Saves time by providing structured prompts,
examples, and ready-to-use plan language.



Want the full system
(FBA + BIP + progress monitoring)?

This BIP Template is part of a larger behavior

support system designed to guide the full cycle of Mega Behavior
assessment, intervention, and progress
monitoring. e
' , Iiuliaviur
The Mega Behavior Bundle includes: =y | |
e ABC data charts & graphing everytingyouncedvowrie | | 23 | |5

e
e interview forms \2

e observation tools FI?:A BIP, and Progress
e editable FBA templates » Monitoring Graphs
e progress monitoring charts & graphing - —
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